Step 2: Where Are You Going?

2.2 Finalize Learning Model

S’

2. Where are you going?
2.1 Write learning outcomes & objectives

I 9 2.2 Finalize learning model

2.2 Results (What)

e Selection of a teaching and learning model (lecture, flipped...)
e Beginnings of your syllabus
e Basic classroom/technology requirements

2.2 Overview (Why)

Before starting most journeys, you want to identify where you will end up. In HE courses, identifying
what you want your students to be able to do by the end of the course will help you and your students
stay focused on the important elements. In this chapter, you will identify outcomes and objectives.

At the end of this question, you will have identified the high-level approach(s) to the course. Is it online?
Is it synchronous? Is it lecture-based?... (If you are interested in examining options more, see the major
learning models detailed in B3.)

This is also where you will also start your syllabus. For details on formatting and topics for your syllabus,
see C3: Syllabus.

2.2 Suggestions

The following suggestions are grouped into the following:
e Learning Structure
e Equipment & Technology
e Syllabus



Learning Structure

1. If you have a required course structure (How, When, and Where the course occurs), skip to the
Technology section, below.

2. ldentify if you have a required learning temporal or spatial pattern. If yes, highlight it on Worksheet
2.2a. (B3) and skip to 6, below.

3. If you do not have a required course structure, review the options in Worksheet 2.2a. (B3). Consider
your learning philosophy and which models reflect your goals for level of activity and
transformation. (A1, A2, A3, B3, B2)

4. Complete Worksheet 2.2b — Components of interest.

5. Review the descriptions for each model and highlight models which interest you — Worksheet 2.2a.
(B3)

6. Review the space and technology requirements (Worksheet 2.2a) to determine if this limits your

choices or impacts potential activities.

Think about how you will fit subject content into models and modes you are considering. (C6)

If you lecture, consider how you can support students in learning from a lecture. (C6)

If your course has a lab section, consider what learning models might be appropriate. (B3, C7)

10. Develop a list of activities to motivate students (such as how to motivate students to do readings or
start a project early) and to encourage interaction with students (Chickering & Gamson, 1987;
Hattie, 2011). (A10, B2, B3)

11. Finalize your structure (B3) based on:

e Student learning characteristics (A4, A5, A7, A8)

e Term-long activities (A2, A3, B3, C7)

e Level of learning (taxonomies) (A6)

e Required competency levels (A9)

e Student motivation (A10)

e Student epistemological stage (A7)

e Desired assessments & activities (C7)

e Group or paired activities supported by selected model (Chickering & Gamson, 1987). (B2, B3)

12. Identify what support teams (disability support, IDs, ETs, etc.) might be available to support you and
your students and what types of support they will provide. (B2, C5, B1, B3, B3, B5, B6)

13. Work with student disability services to proactively identify how specific learning models provide
learner variability within your discipline (CAST, n.d.). (B3)

14. If using self-regulated learning or learning contracts, provide checklists and regular check-in dates
(Hargis, 2020). (B2)
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Equipment & Technology
1. Identify what is required using the following worksheets. (If your course is HyFlex, complete all these
forms) (C5, B3)
e Worksheet 2.2d — Synchronous Classroom Requirements
e  Worksheet 2.2f — Synchronous Online Requirements
e Worksheet 2.2i — Asynchronous Requirements
2. Identify what technology might be available in assigned rooms. If you need a different room, contact
your registrar. (C5, B3)
Identify any student disability support services which might be available. (C5, B3)
Use the appropriate checklist(s) to test required equipment and technologies.
Identify what training you and your students might need to access and use the technology. (C5, B3)
Check to see if your organization has LMS templates for the structure and model you have selected.
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7. ldentify how you can best use the tools and technologies, including LMS layout, room layout,
furniture, and equipment to encourage active learning (such as think-pair-share, small group work,
in-class chats, etc.) (Chickering & Gamson, 1987; Hattie, 2011). (B2, C5)

8. Consider using either the Quality Matters or OLC Quality Scorecard (Online Learning Consortium,
n.d.; Quality Matters, n.d.). (B2, C5)

Worksheets

2.2a - Learning Structure

Use this to investigate possible pedagogical aspects of your course.

2.2b- Components of Interest

Use this checklist to identify types of pedagogical components that interest you. This may be particularly
helpful if you are not sure on the structure based on 2.2a and b.

2.2c - Synchronous Online Requirements & Checklist

If your course includes an online synchronous component, this form may help you identify and ensure
you have all the equipment you need.

2.2d - Synchronous Classroom Requirements & Checklist

If your course is synchronous, this form may help identify and ensure you have all the equipment you
need.

2.2e - Asynchronous Requirements & Checklist

If your course includes an asynchronous component, this form may help you identify and ensure you
have all the equipment you need.

2.2f — LMS Equipment, Materials, and Technologies

This form may help you identify features of your LMS and video-conferencing program that may provide
additional approaches.
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